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English Policy 

Purpose of Study 

 
“English has a pre-eminent place in education and in society. A high-quality education in English 
will teach pupils to speak and write fluently so that they can communicate their ideas and 
emotions to others, and through their reading and listening, others can communicate with them. 
Through reading in particular, pupils have a chance to develop culturally, emotionally, 
intellectually, socially and spiritually. Literature, especially, plays a key role in such development. 
Reading also enables pupils both to acquire knowledge and to build on what they already know. 
All the skills of language are essential to participating fully as a member of society; pupils who do 
not learn to speak, read and write fluently and confidently are effectively disenfranchised.” 
(National Curriculum 2014) 

 

Intent. 

Aims 

Reading: 

• To enable pupils to read easily, fluently and with good understanding. 

• To enable pupils to develop the habit of reading widely and often for both pleasure 
and information.  

• To enable pupils to broaden their vocabulary through their reading. 

• To enable pupils to understand an authors’ creativity and the structure and 
characteristics of different language forms and genres. 

Writing: 

• To promote writing as a major form of communication. 

• To enable pupils to write clearly, accurately and coherently by adapting their 
language and style to fit a range of contexts, purposes and audiences. 

• To enable pupils to broaden their vocabulary and develop an understanding of 
grammar and linguistic conventions in writing.  

Speaking and Listening: 

• To encourage children to elaborate upon and explain clearly their understanding and 
ideas. 

• To encourage children to engage with a range of audiences in a variety of contexts and for 
differing purposes including making formal presentations and participating in debates. 

• To listen, understand and respond appropriately to other people. 
 

Implementation 

School Provision and Organisation 

Our intentions are embedded across our English lessons and the wider curriculum. We have 
developed a well organised English curriculum, based upon the objectives of the 2014 National 
Curriculum. The lessons provide many purposeful opportunities for reading, writing and 
discussion. We use enhancements, quality texts and visual media to stimulate a love of reading, 
writing and discussion. 
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The school has one EYFS class, a Year 1/2 class, a Year 3/4 class and a Year 5/6 class. English is 
taught in each class by the class teacher with additional support from LSAs. 
 
We teach reading and writing in the Foundation Stage class as an integral part of the topic work 
covered during the year.  We relate the reading and writing aspects of the children’s work to the 
objectives set out in Development Matters which underpin the curriculum planning for children 
aged three to five.  Both areas makes a significant contribution to these objectives. The children 
read individually to an adult, and take part in guided reading sessions with an adult weekly. In 
Writing the children are encouraged to begin communicating their experiences on paper with a 
range of mark-making equipment (often known as emergent writing) which they are then 
encouraged to develop further into writing simple sentences.  This is often linked to role-play 
activities in the classroom and outdoor play area. As individual children develop they are 
introduced to the correct formation of letters through tracing and copy writing.  
 
In Years 1-6 Writing is taught through daily English sessions which can incorporate whole class 
shared writing sessions, guided group writing sessions and/or individual sessions led by the class 
teacher and assisted by the LSA. It is further supplemented by writing across the curriculum. Year 
Six receive additional writing sessions in order to build their writing portfolios for the end of 
academic year assessments. Reading is taught throughout the curriculum and through group 
guided reading sessions, individual sessions and as part of daily phonics sessions in EYFS and KS1. 
There are additional sessions for targeted Year Two readers to move them towards ARE.  
 
No Nonsense Spellings supplements the teaching of spelling and grammar which is covered 
throughout the curriculum. It is taught four times a week for fifteen minutes in KS1 and LKS2; and 
is five times across a fortnight for fifteen minutes in UKS2.  
Wordsmith Vocabulary resources supplements the teaching of vocabulary which is covered 
throughout the whole school curriculum. A new word is introduced each week to the school. The 
pupils, within class and at home, explore it’s meaning, find it in texts, produce sentences 
containing the word, find it’s word class (verb, noun, adjective;) and find words with similar 
meaning. 
Specific handwriting lessons take place weekly within each class using the Letter Join program in 
order for the children to develop a fluid cursive style. Perfect Presentation is strongly encouraged 
within the school. 
 
All teachers have produced a long term plan detailing the genres to be covered, texts to support 
this and cross curricular links that can be made to develop English skills further. The texts selected 
by the teachers within each genre provide a context for written tasks. Children are ‘immersed’ in 
the writing process through ‘formal’ punctuation, vocabulary, spelling and grammar work 
(Grammar Bug, Wordsmith Vocabulary and No Nonsense Spelling) and through different forms of 
planning, editing and evaluating. Physical writing takes place throughout the process, covering all 
genres, National Curriculum objectives and linking to different curriculum areas. Differentiation is 
achieved through the use of questioning, graded texts, success criteria, level of adult support and 
degree of challenge. As children move through the school, greater expectations and opportunities 
for extended writing develop stamina for all children.  
All teachers have also produced a document detailing how reading is taught within their 
classroom (appendix a). The EYFS and KS1 teachers have produced a timetable for the teaching of 
phonics (see appendix b.)  
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Equal Opportunities 

Each child will have equal access to the English curriculum, regardless of gender, ability or race.  
Other cultures have made significant contributions to reading and writing and children are made 
aware of this. All pupils are provided with learning experiences which enable them to experience 
success, gain confidence and acquire competence. 
 

A Mastery Curriculum: Provision for all children including those with Special 
Educational Needs and More Able children 

 
Mastery in English is having an English curriculum which is taught through immersion in quality 
texts to develop young learners who then have fluency and depth of understanding in a range of 
reading, writing, grammar and punctuation skills. It describes an approach to learning, under-
pinned with a growth mind-set, which everyone can achieve and is not used as a descriptor for 
those children classed as ‘more able’ writers and/or readers. 
 
A Mastery Curriculum is based on the belief that all children are capable of achieving high 
standards in reading and writing, and that the majority of pupils will move through the 
programmes of study at the same pace. Differentiation occurs in the support and intervention 
provided to different pupils, not in the topics taught, ensuring all pupils have access to the full 
breadth of the curriculum. The questioning and scaffolding individual pupils receive in class as 
they work will differ. Pupils’ difficulties are identified through immediate formative assessment 
and addressed with rapid intervention – commonly through individual or small group support.  
 
More Able Children: Some children will be able to achieve greater depth. This means that they 
are able to apply their understanding of a concept in a wider variety of contexts, some of which 
are more difficult. They can manipulate the facts they have read and the skills they possess to 
read and write complex pieces. In line with the requirements of the National Curriculum; pupils 
who grasp concepts rapidly will be challenged through being offered different versions of texts 
before any acceleration through new content. Their needs are met by differentiated planning and 
extension activities which will deepen their understanding. Treasure House and CGP Reading 
Comprehension materials are used to help deliver challenging texts and questions.  

Special Educational Needs: Those who are not sufficiently fluent with reading and writing will 
consolidate their learning through additional practice, before moving on. Their needs are met by 
differentiated planning and where possible extra support is given. Some children receive 
additional support outside of the English lesson in accordance with EHCP requirements.  

 

Cross-Curricular Links 
All teachers have produced a long term plan detailing the genres to be covered, texts to support 
this and cross curricular links that can be made to develop English skills further. 

 
How We Will Measure Impact 
Assessment 
 

Throughout each lesson formative assessment takes place and feedback is given to the children 
through verbal feedback, marking and next step tasks. Future planning is informed by this 
assessment, as well as by curricular targets, and individual/group needs are evaluated and catered 
for.  
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Reading and Writing teaching and learning is monitored by the Subject Leader and the SLT team. 
This includes use of book scrutinies, formal and informal lesson observations, pupil voice and 
analysis of data.  
At the end of each term Years 3, 4 and 5 use the termly reading comprehension tests produced by 
NFER which enable us to generate standardised scores to help monitor the progress of individual 
students and cohorts. Years 2 and 6 use old SATs papers which also generate standardised scores. 
Writing is assessed through the use of the Primary Framework in years 2 and 6, and by teacher 
assessment against national curriculum objectives in years 1, 3, 4 and 5.  
In the final term of EYFS, each child’s level of development is assessed against the Early Learning 
Goals. These judgements are based on ongoing teacher assessments and observations throughout 
the year. 
 
At the end of Key Stage 1 and Key Stage 2 children will take statutory national tests. 
 
At the end of Key Stage 1 children will be judged to be working at one of 4 performance 
descriptors using externally set but internally marked tests to guide teacher assessment: 

• Foundations for the expected standard 

• Working towards the expected standard  

• Working at the expected standard  

• Working at greater depth  
 
At the end of Key Stage 2 children will be judged to be either working at the national standard or 
not working at the national standard using an externally set, externally marked test. 
  

Recording  
Children have opportunities to receive feedback through comments written in their books when 
their work is marked and verbally during reading sessions. Next step targets are identified where 
appropriate in their English books. Children are encouraged to respond to this marking, initialling 
comments the teacher has made and recording their own responses to it. The importance of 
verbal feedback during lessons is acknowledged and books are marked with ‘VF’ to indicate when 
this has taken place. In addition to marking children’s work, the teacher also uses the dot/three 
tick system detailed in the marking policy to indicate how successfully the child has achieved that 
lesson’s learning objective. Teaching Assistants also annotate the children’s books to indicate the 
level of support given in line with the school’s marking policy.  
 

Reporting 
A written report will be sent to parents on their child’s achievements once a year and their 
progress discussed at two parent consultation evenings during the year. 
 
The subject leader produces termly written reports to the Governing body. 
 
Pupils who have a difficulty with reading or writing; or who are talented with reading or writing 
are tracked through school to ensure that progress is being made at their level. 
 
A record of all pupils’ achievements is tracked from year to year, anomalies are identified, and 
provision is put in place to address these. Teacher assessment is ongoing. 
 
 

Review of Policy 
The policy will be reviewed as part of the monitoring cycle. 
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Appendix A 
Reading and Phonics in the Early Years 
At Rivenhall C of E Primary school we primarily follow the ‘Letters and Sounds’ scheme and we 
integrate aspects of ‘Jolly Phonics’ and ‘Phonics Bug’ to ensure that the teaching and learning is 
appealing for our children. We supplement the learning further with the use of the Twinkl Phonics 
program. Phonics sessions take place daily lasting around 15 minutes and are filled with a range of 
fun based activities where the children can enjoy their learning. 
 
Phase 2 of ‘Letters and Sounds’ is taught from the beginning of the first Autumn term, and is 
supplemented with work on phonological awareness from Phase 1. The Phase 2 sounds are taught 
in specific order, to enable children to begin building words as early as possible. 
 

1. s, a, t, i, p, n 
2. ck, e, h, r, m, d 
3. g, o, u, l, f, b 
4. ai, j, oa, ie, ee, or 
5. z, w, ng, v, oo, oo 
6. y, x, ch, sh, th, th 
7. qu, ou, oi, ue, er, ar 

 
The children also practice reading and spelling what we call ‘tricky words,’ such as ‘the,’ ‘to,’ and 
‘said.’ 
The children practice their reading with books that match the phonics and the ‘tricky words’ they 
know. 
The EYFS staff read to the children too, so the children are exposed to a wide range of genres 
including stories, poetry and information books. 
 
Once a month the class teacher attends the monthly coffee morning where she shares activities in 
order to help parents support their children to learn to read.  
 
Reading and Phonics in Jaguar Class (Years 1&2) 
Reading and Phonics are taught on a daily basis within KS1. It does, however, look different 
between the two year groups. 
 
Year One 

• Daily phonics sessions following the ‘Letters and Sounds’ scheme, utilising resources 
from Phonics Bug, Twinkl and Mr Thorne (for timetable see appendix B) 

• Phonics assessment is weekly and on-going. 

• Guided Reading occurs at least once a week in differentiated groups using texts 
matched to their current phonics ability following the colour bands levels and using 
National Curriculum Reading statements. 

• Individual reading to an adult occurs at least once a week. Targeted children who are 
below ARE are given additional reading time, including precision teaching time of the 
100 High Frequency Words. 

• The 100 High Frequency Words, and Phonics Blends are sent home and assessed 
weekly, 5 words at a time and a blend at a time, matched to the child’s ability. 

• Reading books are sent home matched to children’s phonics ability. The parents are 
expected to listen to their child read times a week. Once they have completed the 
book, the parents are expected to sign the reading record and return it to school for 
the text to be changed. 
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• Phonics Screening check practice is undertaken half termly with Year One. 

• Reading Comprehension commences after Easter for all Year One pupils using the CGP 
Reading Comprehension Scheme. 

 
Year Two 

• Daily phonics or grammar bug sessions following the ‘Letters and Sounds’ scheme, 
utilising resources from Phonics Bug, Grammar Bug, Twinkl and Mr Thorne (for 
timetable see appendix B) 

• Guided Reading occurs at least once a week in differentiated groups using texts 
matched to their current phonics ability following the colour bands levels and using 
National Curriculum Reading statements. 

• Individual reading to an adult occurs at least once a week. Targeted children who are 
below ARE are given additional reading time, including precision teaching time of the 
100 High Frequency Words. 

• Reading books are sent home matched to children’s phonics ability. The parents are 
expected to listen to their child read times a week. Once they have completed the 
book, the parents are expected to sign the reading record and return it to school for 
the text to be changed. 

• The 100 High Frequency Words, and Phonics Blends are sent home and assessed 
weekly, 5 words at a time and a blend at a time, matched to the child’s ability. 

• Phonics Screening check practice is undertaken half termly with those who did not 
pass the phonics screening check and additional phonics sessions are given to these 
children. 

• Reading Comprehension occurs twice a week utilising a range of resources including 
the CGP Reading Comprehension Scheme, Key Start and Treasure House Reading. 

• Reading within other curriculum areas. 
 
 
Reading and Phonics in Tiger Class (Years 3&4) 
 
Reading within Years 3& 4 follows a timetabled rota which ensures each group will work with the 
class teacher once a week and with the class teaching assistant once a week. Activities include: 

1.  Reading for pleasure with questions 
2. Independent comprehension differentiated to match ability and linked to whole class 

reading sessions. 
3. Guided comprehension with the Class Teacher/LSA is differentiated to match ability and 

linked to whole class reading sessions. 
4. Guided reading with the Class Teacher/LSA occurs at least once a week. Texts match the 

current reading abilities of the children. Questioning is differentiated and where 
appropriate targeted children complete additional small guided reading groups. 

5. Greater Depth have supported questions on guided reading books (the children 
independently read the text and answer the questions, but an adult is on hand for support 
if required) 

 

• Those who are not ARE read with an adult at least twice a week, receive regular 
phonics interventions and SEND interventions. 

• Reading books are sent home matched to children’s phonics ability. The parents are 
expected to listen to their child read regularly during the week. Once they have 
completed the book, the parents are expected to sign the reading record and return it 
to school for the text to be changed. 
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• Reading within other curriculum areas. 
 
Reading in Lions Class (Years 5&6) 
As with Tiger Class, the children have been divided into 5 ability groups of between 5 and 7 
children each. There is a timetabled rota which ensures each group will work with the class 
teacher once a week and with the class teaching assistant once a week. Activities are 

1. Comprehension work with the class teacher. Work completed since the previous week is 
looked at and discussed as appropriate. Children are assisted to self-mark their work. The 
next task is explained ready for the children to work on independently next day. 

2. Children work independently on the comprehension task set the previous day 
3. Guided reading with class TA 
4. Free reading- children can choose books from the class library; literacy or topic loan; or 

books of their own to read independently. Sometimes some children may choose to work 
in a groups to read a play. 

 
In addition to this a small group of more able children will have the opportunity to work with the 
class TA twice a week using some higher level comprehension materials aimed at children who are 
targeted to achieve greater depth. 
 
If appropriate low attaining children would be heard read more frequently and materials for the 
teaching of phonics would be assessed. 
 
 
Appendix b: Phonics Timetable Years 1 & 2 
Year 1 
Transition Summer Term: Phonics Bug – ck, ff 
Autumn Term 1: Phonics Bug- ll, ss, zz, qu, ch, sh, th, ng, ai, ee, 
Autumn Term 2: Phonics Bug- igh, oa, oo, oo, ar, or, ur, ow, oi, ear, air, ure,  
Spring Term 1: Phonics Bug – er, zh, wh, ph, ay, a-e, eigh, ey, ei, ea, e-e 
Spring Term 2: Phonics Bug- ie, ey, y, ie, i-e, y, I, ow, o-e, o, oe, ew 
Summer Term 1: Phonics Bug – ew, ue, u-e, u, oul, aw, au, al, ir, er 
Summer Term 2: Phonics Bug – ear, ou, oy, ere, eer, are, ear, c, k, ck 
 
Year 2 
Autumn Term 1: Phonics Bug – soft c, silent c, se, soft g, dge, le, al, il, el,  
Autumn Term 2: Phonics Bug- silent letters, tch, sh alternatives, ea alternatives   U as o 
Spring Term 1: Phonics and Grammar Bugs- suffixes 
Spring Term 2: Phonics and Grammar Bugs- Prefixes, homophones,  
Summer Term 1: Grammar Bug 
Summer Term 2: Grammar Bug 
 
 
 
 
 

 
 


